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• Lesson Observation rationale 

Lesson observations are seen as a crucial part of providing professional learning and 
development which is central to the continued improvement of The Wilnecote School. It is 
through lesson observations, which include book trawls, pupil and colleague interviews, 
that teacher expertise is developed and students’ learning and outcomes are enhanced. It 
is also key to developing an atmosphere where staff feel comfortable in trying out new 
approaches and strategies to engage learners and help deepen their learning.  

• Type of lesson observation and what to expect 

There are four types of observation to enable the school to provide high quality support to 
its teachers: 

 
1. Individual observations 

2. Deep Dive observation 

3. Department Learning Walks 

4. SLT Learning Walks 

5. GGP observations 

And in a few cases: 
6. Support plan observations 
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• Individual observations 

 

• To take place twice a year (see calendar) or more depending on need if 

additional support is mutually deemed necessary. 

• Observer should look at books and gather pupil voice (at an appropriate time) to 

triangulate evidence (see fig 1 and 2) 

• Each observation will last approximately half an hour unless the teacher requests a 

full hour. 

• Observations will be recorded for the individual on Sisra Observe and 

shared with the individual. SLT link and JMM. 

• Observer should be a colleagues’ line manager or SLT link, but an experienced TLR 

holder may be used if needed. 

• Lessons are not graded 

• Observations include progress statements against the SIP T&L priorities 

• Observations are one indicator used to aid the identification of impactful teaching, 
which is reported to governors. 

• Observations are used to identify individual strengths and areas of development 
against the Trust T&L Toolkit, which in in turn identify strategies and guidance within 
the Trust Playbook. Toolkit and Playbook are based upon evidence informed research. 
CAT Institute of Education - Teacher Toolkit and Playbook 

• Observations are used to identify a development pathway based upon the need of 
individuals – Extended professional role, monitoring, coaching plan, instructional 
coaching.   

• Support is put in place for 6-12 weeks (dependent on individual) and if not effective 
moved to the next level until Trust Capability Policy is triggered. 

• Individuals may need to jump to Instructional Coaching if need deems it necessary. 

• The second observation must include a reference and feedback against the colleagues 
GGP goals. These can only be held by TLR holders if permission is given. 

• Verbal feedback must be given as part of a reflective conversation. 

• Lessons will not be graded, but selected specific sub-criteria from the toolkit relevant 
to the SIP will be judged as either; developing, impact, significant impact. (See Fig 5) 

 

• Deep Dive Observations 
 

• Observations for the purpose of a Curriculum Deep Dive will take place once every 

two years. 

• Teachers may be observed between 1-2 times for half an hour. 

• As part of the deep dive observation 6 students will be asked to take part in a pupil 

interview. Students should bring their books to the interview where prior learning 

can be discussed. (See student questions in DD proformas) 

• Teachers may also be interviewed about their lesson and curriculum. (See teacher 

questions in DD proforma) 

• Observations are recorded but only to inform curriculum development, 

though if individuals wish the findings to be used in supporting their GGP 

impact statement, then they may. 

• Observers will be a member of SLT or HoD. 

• Departmental feedback on curriculum provision will be given within 2 days of the 

deep dive taking place. 

• Lessons are not graded 

https://www.thecatinstitute.org/page/?title=Teacher+Toolkit+and+Playbook&pid=353
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• Curriculum intent, implementation and Impact are RAG rated. 

• Department Learning Walks 
 

• Observations for the purpose of departmental Learning Walk will take place 3 

times a year; Autumn 2, Spring 1, and Summer 2 (Impact LW), except when a 

DD is taking place. 

• LWs should last approximately 10-15 mins. 

• LWs should have an agreed focus including a SIP focus. 

• LWs will be recorded for the department on Sisra Observe and shared 

with the department, SLT link and JMM. 

• Observer should be a colleagues’ line manager or SLT link, but an experienced TLR 

holder may be used if needed. 

• LWs are not graded 

• LWs include progress statements against the SIP T&L priorities 

• LWs are one indicator used to aid the identification of impactful teaching, which is 
reported to governors. 

• LWs contribute to the identification of strengths and areas of development for the 
department against the Trust T&L Toolkit, which in in turn identify strategies and 
guidance within the Trust Playbook. Toolkit and Playbook are based upon evidence 
informed research. CAT Institute of Education - Teacher Toolkit and Playbook 

• LW can be used to identify a development pathway for individuals based upon the 
need of individuals – Extended professional role, monitoring, coaching plan, 
instructional coaching.   

• Support is put in place for 6-12 weeks (dependent on individual) and if not effective 
moved to the next level until Trust Capability Policy is triggered. 

• Individuals may need to jump to Instructional Coaching if need deems it necessary. 

• Summer 2 LW uses the Trust’s Monitoring for Impact strategy and should be used to 
inform the next years development plan.  The process should include an book flick, 
student voice and observation.CAT Institute of Education - Monitoring for impact (For 
further guidance on student voice see Fig 1)  

• Verbal feedback must be given as part of a reflective department conversation. 

• The department will not be graded, but selected specific sub-criteria from the toolkit 
relevant to the SIP will be judged with in the Sisra Observe record as either; 
developing, impact, significant impact. (See Fig 5) 

 

 

• SLT Learning Walks 

 

• SLT will conduct weekly LWs to monitor effectiveness of teaching and 

curriculum. 

• Focus dependent on need. 

• LWs contribute to the identification of strengths and areas of development for the 
department against the Trust T&L Toolkit, which in in turn identify strategies and 
guidance within the Trust Playbook. Toolkit and Playbook are based upon evidence 
informed research. 

• LW can be used to identify a development pathway for individuals based upon the 
need of individuals – Extended professional role, monitoring, coaching plan, 
instructional coaching.   

• Support is put in place for 6-12 weeks (dependent on individual) and if not effective 

https://www.thecatinstitute.org/page/?title=Teacher+Toolkit+and+Playbook&pid=353
https://www.thecatinstitute.org/page/?title=Monitoring+for+impact&pid=289
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moved to the next level until Trust Capability Policy is triggered. 

• Individuals may need to jump to Instructional Coaching if need deems it necessary. 

• Feedback must be given as part of a reflective conversation either with HoD, 
individuals verbally or email. 

• CAT Institute of Education - Teacher Toolkit and Playbook 
 

 

 

• GGP observations 
 

• If required observations for the purpose of coaching is to be privately arranged 

mutually with the individual’s coach. 

• The observations focus is dependent on the GGP goal. 

• There is no requirement to share the feedback formally with HoD or SLT. 

• Coachee should record the event and impact in their GGP Log in Sisra Observe. 

https://www.thecatinstitute.org/page/?title=Teacher+Toolkit+and+Playbook&pid=353


6 

 
 
 

 

• Support Plan Observations 
 

• These are arranged depending on an individual or subject’s needs and are bespoke. 

o For teachers on an informal/formal capability procedure an important part 

of the support offered to the teacher will be a clearly defined amount of 

classroom observation with structured oral and written feedback. 

o The amount of classroom observation will be discussed with the teacher and 

their union representative who is supporting and advising them in the 

formal process. 

 

• Observation protocol 

The Wilnecote School is committed to ensuring that classroom observation is 
developmental and supportive and that those involved in the process will: 

• carry out the role with professionalism, integrity and courtesy 

• seek to reach agreement in advance on how classroom observations are to be 

carried out 

• evaluate objectively 

• report accurately and fairly 

• respect the confidentiality of the information gained 

• as far as possible minimise disruption to the flow of the lesson. 

In the planning and preparation of observations line managers will: 
• ensure that those being observed for all purposes will be notified about the time 

period at least five working days in advance; 

• arrange, as far as possible, for PM and Deep Dive observations to take place at a 

time agreed between the teacher and the observer; 

• ensure that there is a reasonable amount of time between classroom observations, 

irrespective of the purpose of those observations; 

• ensure that classroom observation will be undertaken solely by persons with 

qualified teacher status (QTS) and the appropriate training and professional skills 

to undertake observation and to provide constructive oral and written feedback 

and support, in the context of professional dialogue between colleagues. 

• Feedback 

Feedback should always be given in a supportive and calm atmosphere where the culture 
is one of mutual respect. The main purpose of the feedback is to celebrate success and 
the development of expertise. Development should consider career stages and 
enhancement. 

 
• Oral feedback will be given as soon as possible after the observation and no later 

than the end of the following working day. It will be given during directed time in a 

suitable, private environment. 

• Written feedback will be provided within five working days of the observation 

taking place. If issues emerged from an observation that were not part of the focus 

of the observation, these should also be covered in the written feedback and the 

appropriate action discussed with the teacher. 

• The written record of feedback will include the date on which the observation took 
place, the lesson observed. 
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• The reviewer will be given sufficient time within the school day to put in written 
form the conclusions agreed with the reviewee on the outcomes of the classroom 
observation. 

• Teachers will have access to all written accounts of the observation after their 
lesson through their account in Sisra Observe. 

• Reviewer and teacher must discuss the context of the lesson observed to allow for 
informed feedback. 

• Lessons will not be graded, but selected specific sub-criteria from the toolkit relevant 
to the SIP will be judged as either; developing, impact, significant impact. 
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• Record Keeping 

 

Observations and departmental LWs 

In keeping with the school’s commitment to supportive and developmental practice 
observations should be recorded within Sisra Observe. SISRA Observe - Empowering 
Improvement 

Within the site observers should select the appropriate record for the observation, either 
Individual observation or Department Learning.  Both records can be found within the 
Quality of Education folder. 

 

See below for instruction on how to create a record in Sisra Observe. 

 

https://www.sisraobserve.co.uk/Login?ReturnUrl=%2f
https://www.sisraobserve.co.uk/Login?ReturnUrl=%2f
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• Deep Dives 

Records for the deep dives will not be completed on Sisra Observe in the immediate 
future. A school based template will be used and kept centrally. All department deep 
dive records will be shared with the HoD. Department colleagues will only have access to 
their records and the generic curriculum record. 

 
There are three types of template - the HoD curriculum overview, lesson visit and final 
report these can be found in the development booklet: 

 
Curriculum overview template 

o Completed with the HoD 
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Deep Dive lesson observation 

To be completed during lesson visit and with contextual discussion with teacher. 
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• Department Final Report template 
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• Guidance for ‘implementation’ findings for impact 

 
In keeping with The Wilnecote School’s values lesson observation feedback is less about 
judgement and more about supporting colleagues to develop at any particular career stage. 
Reference must be made to the Trust Toolkit and Playbook and consider the 4 main 
domains: Planning learning, Learning culture, leading Learning, Assessment for Learning. 
The following documents should guide observers for what to look for within lessons. 
 
Observers should be aware these guides are not a tick list to judge pedagogical 
compliance rather they should be used to guide and inform for impact. As observers it is 
essential to understand that merely ticking off seeing a variety of questioning is not the 
same as seeing purposeful and meaningful questioning that extends the students’ 
knowledge. 
 
Key Trust messages for observers. 

 

• Teaching needs to build up pupils’ store of knowledge in long term 
memory because progress is knowing more and remembering more . 

 

• Careful curriculum thinking ensures that the right components are embedded 
in long term memory enabling students to perform more complex tasks. 

• Lesson activities should focus pupils’ thinking on the learning goals and 
avoid overloading their working memory. 

• Fluency and automaticity requires overlearning through repeated recall. 
 

• Fluency describes the degree of proficiency in grasping content. Its not a 
definable activity type. 

 

• Expertise (the capacity for skilful cognitive performance) depends on rich 
and detailed structures of relevant knowledge stored in long term memory. 

 

• Expert outcomes are not the result of set and prescribed pedagogy, but the 
result of varied contributing factors (individuals) and appropriate selection of 
pedagogy to suit context. 

 

• Challenge should be judged in terms of curriculum goals rather than 
general categories of activity used in a lesson. 

• The appropriateness of a lesson activity must depend on how it 
contributes towards achieving curriculum goals. 

 

• Lessons are not graded. 
 

 



 
 
 

 

CAT Institute of Education - Teacher Toolkit and Playbook 
 
From the Trust IoE: 
 
The Teacher Toolkit is like a roadmap to help teachers grow and improve. It's a tool for teachers to reflect on their own teaching and to set 
goals for how to get even better. We believe that great teaching leads to great learning for pupils, so we're committed to helping teachers 
develop and enhance their skills. 
 
Think of the Teacher Toolkit as your guidebook, and the Teacher Playbook as your toolbox full of practical tips and resources. The toolkit is 
divided into four main areas, each with different parts to help you focus on your personal development. 
 
Toolkit: 25A9EC20193339BA62A031195A7EF2FC.pdf  
Playbook: CAT Institute of Education - Teacher Playbook 
 
 
See Fig 3, 4 & 5 

 
 
 
 
 
 
  

https://www.thecatinstitute.org/page/?title=Teacher+Toolkit+and+Playbook&pid=353
https://www.thecatinstitute.org/_site/data/files/25A9EC20193339BA62A031195A7EF2FC.pdf?pid=353
https://www.thecatinstitute.org/page/?title=Teacher+Playbook&pid=355
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Fig. 1  

Monitoring Impact Template ‘Your Achievements Matter, We Care’ 

Use this proforma to guide your discussions with pupils about their learning.  
This proforma must be used to find out what pupils have learnt during lessons; this is not an evaluation of 
pedagogical choices and processes.  The questions are based entirely on an assessment of the substantive 
knowledge acquired by pupils during lessons.  'Learning is defined as an alteration in long-term memory.’ 
  

PUPIL DISCUSSIONS  Talking to Pupils out of the class 

• I can see that you have been learning all 
about _____, tell me a little bit more 
about ____ 

• Can you explain what you know about 
____? 

• What knowledge did you need to 
complete this piece of work? 

• What do you understand about ____? 

• How could you use what you have learnt 
in ___? 

• Are there any parts of this topic that are 
difficult to understand/remember? 

• Show me a piece of work that you found 
difficult or hard? Explain why. 

• What is the most important piece of 
information/knowledge you have learnt? 

• How is this similar/different to___? 

• What is your opinion on ___? 

• Tell me something that you know now 
that you didn’t know before. 

  

LESSON VISITS  Observing and Talking to Pupils in class 

Look Backwards for evidence of impact…. 

• Did pupils learn what they needed to: 

 Earlier in the lesson sequence? 

 Earlier in the topic? 

 Earlier in the year? 

 Earlier in their schooling? 
  

• Have retrieval and recall activities been 
used to remind pupils things they have 
learned before? 
  

  
  
  
  
  
  
  
  
  

  

Guidance 
When selecting pupils for pupil discussions, please aim to talk to 3 – 5 pupils (girls, boys, SEND, PP, EAL etc.), 
ensuring participation from them all. Make sure discussions take place in a suitable location, where pupils feel 
comfortable talking.  Start with their books closed using general questions that allow pupils to talk about their 
current learning. Follow the above question prompts for further guidance.  Always be aware that pupils require 
thinking time before answering a question. Use their books to help recall previous work and judge whether they 
can still remember it and can demonstrate the knowledge has been learned. 
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Fig 2. 

 
 
 



 
 
 

 

Fig 3 
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Fig 4  
Excerpt from Playbook 
 
 
 



 
 
 

 

Fig 5 
Explanations on what Some Impact (developing Impact), Impact and Significant Impact means – From Tool Kit 

 
 


