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(A) Government Covid 19 Catch-Up Fund

What catch-up funding is for

The government announced £1 billion of funding to support children and young people to catch up
lost time after school closure. This is especially important for the most vulnerable and disadvantaged
backgrounds. This funding includes:

¢ aone-off universal £650 million catch up premium for the 2020 to 2021 academic year to
ensure that schools have the support they need to help all pupils make up for lost teaching
time

e a £350 million National Tutoring Programme to provide additional, targeted support for
those children and young people who need the most help, which includes:

e aschools programme for 5 to 16-year-olds — for more information, see the National Tutoring
Programme FAQs

e a16 to 19 tuition fund

e an oral language intervention programme for reception-aged children

Eligibility
The followings settings are eligible:

e primary, secondary and all through local authority-maintained schools, academies and free
schools

e local authority-maintained special schools

* special academies and free schools

e special schools not maintained by a local authority

e pupil referral units

e alternative provision (AP) academies and free schools

e |ocal authority-maintained hospital schools and academies

e independent special schools

We will provide funding to local authorities for pupils with education, health and care (EHC) plans
who are educated in independent special schools based on the number of such pupils in their area.

Funding allocations

School allocations will be calculated on a per pupil basis.

Mainstream school will get £80 for each pupil in from reception to year 11 inclusive.

Special, AP and hospital schools will get £240 for each place for the 2020 to 2021 academic year.

We have applied additional weighting to specialist settings, recognising the significantly higher per
pupil costs they face. A typical primary school of 200 pupils will receive £16,000 while a typical
secondary school of 1,000 pupils will receive £80,000.

Payment schedule

Schools will get funding in 3 tranches.



Autumn 2020 - this is based on the latest available data on pupils in mainstream schools and high
needs place numbers in special, AP, hospital schools and special schools not maintained by a local
authority.

Early 2021 — based on updated pupil and place data. This payment will also take account of the initial
part payment made in autumn 2020 so that schools will receive a total of £46.67 per pupil or £140
per place across the first 2 payment rounds.

Summer 2021 term - a further £33.33 per pupil or £100 per place.
How funding allocations are calculated

For mainstream schools, we will use the 4 to 15 pupil headcount from the October 2020 census. For
special, AP and hospital schools, we will use:

e 2019 to 2020 academic year place numbers from the published local authority 2019 to 2020
financial year budget returns for local authority-maintained schools

e the published high needs place numbers for the 2020 to 2021 academic year for academies
and special schools not maintained by a local authority

Similar to the pupil premium, schools should use the sum available to them as a single total even
though funding is calculated on a per pupil or per place basis. Funding will only be available for the
2020 to 2021 academic year and will not be added to schools’ baselines in calculating future years’
funding allocations.

Using catch-up funding

Schools should use this funding for specific activities to support their pupils to catch up for lost
teaching over the previous months, in line with the curriculum expectations for the next academic
year in actions for schools during the coronavirus outbreak.

While schools can use their funding in a way that suits their cohort and circumstances, they are
expected to use this funding for specific activities which will help pupils catch up on missed
education.

To support schools to make the best use of this funding, the Education Endowment Foundation (EEF)
has published a coronavirus (COVID-19) support guide for schools with evidence-based approaches
to catch up for all students.

To support schools to implement their catch-up plans effectively, EEF has published the school
planning guide: 2020 to 2021. This will provide further guidance on how schools should implement
catch-up strategies and supporting case studies to highlight effective practice.

Accountability: school leaders and governors

School leaders must be able to show they are using the funding to resume teaching a normal
curriculum as quickly as possible following partial or full school closure.

Governors and trustees should scrutinise schools’ approaches to catch-up from September 2020,
including their plans for and use of catch-up funding. This should include consideration of whether
schools are spending this funding in line with their catch-up priorities, and ensuring appropriate
transparency for parents.



Monitoring by Ofsted

Ofsted will visit some schools during the autumn 2020 term to discuss how they are bringing pupils
back into full-time education. These discussions may include plans schools have to spend their catch-
up funding. Ofsted may resume routine inspections from January 2021 although the exact timings
are being kept under review.

When routine inspections restart, Ofsted will make judgements about the quality of education being
provided and how school leaders are using their funding and catch-up funding to ensure the
curriculum has a positive impact on all pupils.
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About the Education Endowment Foundation

The Education Endowment Foundation (EEF) is an independent charity supporting S\ ducation
teachers and school leaders to use evidence of what works—and what doesn’t—to improve ndowment
educational outcomes, especially for disadvantaged children and young people. oundation
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FOREWORD

For educators, coronavirus has created The circumstances created by the Covid-19 pandemic are
the test of a generation. When pupils unigus. However, in common with the Pupil Premium, the
start the new school year in September,  way funding is used will determine what difference it makes.
most will be returning to the classroom An evidence-informed approach gives us the best chance of
for the first time in almost six months. maximising impact.

Thanks to the heroic efforts of teachers Research conducted by the EEF and others around the world
across the country, many children have strongly suggests that compensating for the negative impact
been able to keep learning while staying  of school closures on the gap will require a sustained

at home. The resourcefulness and range  response. School leaders will need to make difficult decisions
of responsibilities taken on by teachers about what to prioritise in the coming months, recognising
and school leaders during the pandemic  the tremendous strain the pandemic has already placed on

has been inspiring. teachers and children.
But there is no shame in acknowledging what teachers know This short guide aims to provide evidence and signposts to
best: children learn less when they are not in school. The additional resources that support those decisions.

consequences of the pandemic will be far reaching—for alll
children, but particularly for those from socially disadvantaged
families. There have been wide disparities in engagement.

This guide is designed to help teachers and school leaders 1T
support their pupils, by equipping them with an overview of

relevant evidence. It is designed in particular to support and

inform decisions about how to use catch-up funding announced Professor Becky Francis
in June 2020. Chief Executive
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INTRODUCTION

Teachers and families across the country have provided
extraordinary support to help children learn at home during the
Covid-19 pandemic. However, for many children, the disruption
caused by school closures will have had a negative impact on
learning and wellbeing.

This guide is designed to help teachers and school leaders
support their pupils effectively. It summarises support strategies
that school leaders may consider including as part of their
response to the pandemic.

Every school will have been affected by Covid-19 differently and
school leaders are best placed to understand the needs of their
school communities. The right way to support pupils will differ
bstween schools and must be informed by the professional
judgement of teachers and school leaders.

Using this guide

The guide has been written with a focus on supporting teachers
and school leaders in primary and secondary schools in England.
Further audiences who may find this guide relevant included
school governors and trustees, local authorities and multi-
academy trusts. Some elements of the guide, for example related
to high-quality teaching, literacy and numeracy programmes

and supporting transitions, may also be relevant to professionals
working in early years settings and further education colleges.

The guide has been compiled by drawing on a wide range

of evidence from research and resources published by the
Education Endowment Foundation. Signposts to suggested
further reading, more detailed evidence summaries and practical
resources are provided throughout.

It is not anticipated that schools will adopt all of the suggestions
included. Rather, it is assumed that schools might prioritise

a small number of approaches best suited to their context,
batanced with the strength of evidence.

As with the EEF's | ng and Learning , some
approaches covered in the gwde are |ncluded because they have
been widely discussed as possible responses for scheols to
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Children from disadvantaged backgrounds are likely to have been
affected particularly severely by school closures and may need
more support to return to school and settle back into school life.
While the recommendations in this guide relate to all pupils, it is
likely that some forms of support will be particularly beneficial to
disadvantaged children.

For many pupils, compensating for the negative impact of school
closures will require a sustained response. It is highly unlikely that
a single approach will be enough. It is also likely to be beneficial
to consider how to align chosen approaches with Pupil Premium
spending and broader school improvement priorities,

consider, while other approaches have been inciuded because
a strong existing evidence base suggests they are likely to be
particularly promising.

In all cases, it should be acknowledged that it is very challenging
to bridge from the existing evidence base to provide guidance
to support schools responding to the Covid-19 pandemic in
2020. For this reason, it is essential that schools, policymakers

and researchers continue to evaluate and monitor the impact of
different approaches.

Strategies in this guide are grouped into three categories:
e Teaching and whole-school strategies
* Targeted support

s Wider strategies

Education Endowment Foundation - Covid-19 Support Guide for Schools



SUPPORT

Teaching and whole-school strategies

Supporting great teaching

Great teaching is the most important lever schools have to
improve outcomes for their pupils.

Ensuring every teacher is supported and prepared for the new
year is essential to achieving the best outcomes for pupils.
Providing opportunities for professional development—for
example, to support curriculum planning or focused training on
the effective use of technology —is likely to be valuable.

Almost all schools will also have made significant adjustments

to organisational and logistical aspects of school life. Ensuring
teachers have training and support to adjust to these changes is
likely to improve the quality of teaching as all pupils return to school.

Early career teachers, who may have had opportunities to develop
their practice curtailed by school closures, are particularly likely to
benefit from additional mentoring and support.

Additional information about effective approaches for supporting
great teaching is included in the EEF’s 7zaching

Pupil assessment and feedback

Assessment can help teachers determine how to most effectively
support their pupils. Every pupil will have been affected differently
by Covid-19.

Setting aside time to enable teachers to assess pupils’ wellbeing
and learning needs is likely to make it easier for teachers and
other school staff to provide effective support.

For example, subject-specific assessments might be used

to identify particular areas where pupils have forgotten or
misunderstood key concepts, to ensure that new material
being covered builds on secure foundations. Standardised
assessments in literacy or numeracy might be used to identify
pupils who would benefit from additional catch-up support.

Providing pupils with high-quality feedback, building on accurate
assessment, is likely to be a particularly promising approach.

Additional information about this is included in the EEF's guidance
on ing and Monitoring Pupil Proar
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Transition support

All pupils will need support to transition back to school. However,
there are particular challenges for pupils starting a
new school after the disruptions caused by Covid-19.

Planning and providing transition support, such as running
dedicated transition events—either online or face-to-face, as
restrictions allow—is likely to be an effective way to ensure pupils
start the new year ready to learn.

Transition events might focus on sharing information about school
with children and their families or running activities designed to
make pupils feel comfortable in their new school, for example by
introducing pupils to their new teachers and classmates.

Additional transition support might include using assessment to
identify areas where pupils are likely to require additional support
or creating opportunities for teachers to share information about
pupils’ strengths and areas for development with colleagues,
including between primary and secondary schools where possible.

Education Endowment Foundation - Covid-19 Support Guide for Schools



Targeted Support

One to one and small group tuition

There is extensive evidence supporting the impact of high-
quality one to one and small group tuition as a catch-up strategy.

To be most effective, creating a three-way relationship between
tutor, teacher and pupils is essential, ensuring that tuition is
guided by the schooal, linked to the curriculum and focused

on the areas where pupils would most benefit from additional
practice or feedback.

As arule of thumb, the smaller the group the better. However,
both small group and one to one tuition can be effective catch-
up approaches.

Tuition delivered by qualified teachers is likely to have the highest
impact. However, tuition delivered by tutors, teaching assistants,
or trained veolunteers can also be effective. Where tuition is
delivered by teaching assistants or volunteers, providing training
linked to specific content and approaches is beneficial.

Intervention programmes

In order to support pupils who have fallen behind furthest,
structured interventions, which may also be delivered one to one
or in small groups, are likely to be necessary.

A particular focus for interventions is likely to be on literacy and
numeracy. For example, there is extensive evidence showing the
long-term negative impact of beginning secondary school without
secure literacy skills. Programmes are likely 10 have the greatest
impact where they meet a specific need, such as oral language
skills or aspects of reading, include regular sessions maintained
over a sustained period and are carefully timetabled to enable
consistent delivery.

Interventions might focus on other aspects of learning, such as
behaviour or pupils’ social and emotional needs, or focus on
particular groups of pupils with identified special educational
needs or disabilities.

Effective intervention follows assessment, which can be used to
ensure that support is well-targeted and to monitor pupil progress.

Additional information about high-quality programmes that have
undergone rigorous evaluation is available on the EEF’s
list.
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Extended school time

In some cases, schools may consider extending the length of the
school day; for example, to provide additional academic or pastoral
support to particular pupils after school. There is some evidence
that extending school time can have a small positive impact on
learning as well as improving other outcomes, such as attendance
and behaviour. However, to be successful, any increases in school
time should be supported by both parents and staff.

Additional evidence related to extending school time is available
in the EEF's Teaching and L eaming
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Wider strategies

Supporting parents and carers

Parents have played a key role in supporting children to learn at
home and it will be essential that schools and families continue to
work together as pupils return to school.

Schools have provided extensive pastoral support to pupils

and families throughout the pandemic. Additional support

in the new school year could focus on providing regular and
supportive communications with parents, especially to increase
attendance and engagement with learning. There is a risk that
high levels of absence after the summer pose a particular risk for
disadvantaged pupils.

Providing additional books and educational resources to families

over the summer holidays, with support and guidance, may also

be helpful—for example, offering advice about effective strategies
for reading with children.

Additional information about supporting and communicating with
parents has been published by the EEF in its guide for schools on

Lo

Access to technology

Pupils’ access to technology has been an important factor
affecting the extent to which they can learn effectively at home.
In particular, lack of access to technology has been a barrier for
many disadvantaged children.

As all pupils return to schools, technology could also be
valuable; for example, by facilitating access to online tuition or
support. Some schools might find it helpful to invest in additional
technaology, either by providing pupils with devices or improving
the facilities available in school.

To support learning, how technology is used matters most.
Ensuring the elements of effective teaching are present—for
example, clear explanations, scaffolding, practice and feedback—
is more important than which form of technology is used.

In addition, providing support and guidance on how to use
technology effectively is essential, particularly if new forms of
technology are being introduced.

Additional information about supporting effective remote
learning, including using technology, has been published in the
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Summer support

Summer programmes can benefit pupils socially and academically,
helping to ensure that they return to school ready to learn.

Surmmer support can alsc focus on a wide range of outcomes,
such as confidence and wellbeing, and include a wide range of
activities such as sports, music and drama that children might

have missed out on during lockdown.

One challenge for summer programmes is achiaving high levels of
attendance, particularly from children from disadvantaged families.
Communicating with pupils and their families to assess levels of
engagement and barriers to attendance is likely to be important.

In addition, staffing is a key challenge, recognising the extensive
demands placed on teachers and schools in recent months and
the challenges created by public health requirements.

For summer programmes to improve educational outcomes, they
need to include high-quality academic support, such as smalll
group tuition delivered by teachers or trained tutors.

Teach First-trained teachers have published their experiences
d tios on running summer programmes.

Education Endowment Foundation - Covid-19 Support Guide for Schools



FURTHER READING AND SUPPORT

Evidence

The EEF’s Teaching and Learning Toolkii is an accessible
summary of educational research designed to support teachers
and school leaders who are making decisions about how to
improve learning outcomes, particularly for disadvantaged
children and young people.

The EEF also produces Guidance Beports, offering clear and
actionable recommendations on high-priority topics, including
literacy, mathematics, special educational needs and disabilities,

social and emotional learning, behaviour and parental engagement.

PUTTING EVISTHET TS WoiR:
' A SCHOOU'S CUTDE TO MEPLIMENTANON
Fcrdiarese Repst

Education
Endowment
Foundation

Putting evidence into action

Many of the approaches suggested in this Covid-19 guide

can involve adopting new approaches under challenging
circumstances. As such, careful attention to implementing change
is likely to increase the impact of any approach. We recommend
this guide be read in conjunction with the EEF guidance report,
Putting Evidence to Work: A School’s Guide to Implementation.

The challenge of implementation often means that less is more:
selecting a small number of priorities and giving them the best
chance of success is a safer bet than creating a long list of
strategies that becomes hard to manage.

Education Endowment Foundation - Covid-19 Support Guide for Schools 7



Further support

BBC Bitesize

Resources for learing from home created with teachers and other
educational experts, featuring a mix of videos, animations, practice
activities, quizzes and games. Available for free at:

D

Oak National Academy

A sequenced plan of video lessons and curricular resources
to use flexibly, to complement existing teaching and planning.
Available for free at:

The Chartered College of Teaching

The Chartered College of Teaching has collated a wide range of
resources and articles designed to support teachers' and school
leaders' planning. These are available at:

Public Health England

Public Health England and the Anna Freud Centre for Children
and Families have published a toolkit for measuring and
monitoring young people's mental wellbeing, available at:

Ki-final-
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What Works for Children’s Social Care

What Works for Children’s Social Care have published a summary
report, designed to identify promising approaches for improving
the educational outcomes of children who have had social
workers. The report is available here:

Q D D W

Teach First
Teach First have complied a wide range of resources designed

to support schools, focusing on particular on supporting
disadvantaged children and young people, available here:

Education Endowment Foundation
The EEF has produced:

¢ tools for schools to help support home learning and maximise
the impact of work set;

* resources to share with parents on how to support home
routines;

* rapid evidence assessments on remote learning and the
impact of school closures on the attainment gap.

These are all available at:

http U dowmentfor ra
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(C) Rationale for choice of main provider

Why use an external provider?

Our staff are tired. They already provide interventions and small group work after school (usually
face-to-face at end of the school day but in lockdown and Tier 3 this has become remote). They do
not currently have the capacity to deliver interventions on this scale, nor do we wish to set a
precedent in monetarising existing provision.

What is Pet X-1?
Please see presentation.
Why use Pet-XI programmes?

Established teaching and training provider with significant national experience

e Part of the National Tutoring Programme provider list

e Existing knowledge and experience of the company’s work and its efficacy in two settings
including Topic Focus days, High Five programme and ESF programme for NEETs

e (Clear and demonstrable impact measures

* Very strong positive feedback from students who have experienced their work

e Excellent customer service, support and feedback

Links to testimonials

https://www.pet-xi.co.uk/programmes/schools

https://issuu.com/pet-xitraining
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